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PREFACE

The elementary faculty members of Watertown hope that the pioneering efforts
expressed in this resource guide will assist other educators in converting
their curriculum to one with a Career Development impact of their own
creation.

The Career Development staff is grateful to other Career Development projects
for their sharing of guides and.materials, the influence of which cannot
always be calculated fully.

It is not the thought of the Watertown teachers that this resource guide
is complete and flawless. It is built to enhance the existing curriculum
in Uatertown, and to express the genesis of a new way of approaching
education for American children. This is articulated to better prepare
students for the multi-demands of the World of Work in a technological society.
New ways of meeting this challenge continue to reveal themselves to our
staff members.

The. -authors of this resource lesson guide desire to remain open to the
challenge of the future and expect to continue to change as better methods
appear to be successful with students.

Watertown teachers are excited by the possibilities of their Career Develop-
ment Program and the motivating force which it provides for pupils such
as this third grader, who, sans, grammatical accuracy, yet with poetic
expression summed up how he felt about a field trip in this way, "I had
joy all over me when I saw 'them' interesting things they were doing...
and I remember what you said what 'them' logs were. Here is the answer,
railroad ties, and I thank you truly for 'tacking' us there." There is,
also, the sophisticated note to President Nixon from a fifth grade boy
just before the 1972 elections. "If you do as well in the elections as
you did in the mock elections at our school, you will win I am getting
a very good 'grounding' in being a superintendent of schools." Then,
there was the fourth grader who wrote under an illustration, "Be polite
when you ask for a job, and look 100%, and get right to work, and help
others. Are you polite when you ask for a job?" Watertown teachers
expect to continue to add worthwhile and viable material to this guide
and do not feel that its production is finished. Will you, els0
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INTRCOUCTION

CARER DEVELOPMENT "A, Bp els" FOR THE TEACHER

Helen K. Dickson
flementary. Curiiculum, SPeditlist

Career. Devaopmerit Project

WHAT IS THE GOAL CF CAREER DEVELOPMENT?

The goal of Career Development for K-12 is the self-actualization of
every student. When a student understands hiMself in true perspective,
he will be able to realistically set life-time goals and meet them. He
needs to know his strengths. He needs to undeistand and be able to deal
with his weaknesses&

WHAT Ca4ES BEFORE SEIFeACTUAT.ZATICN?

In order to have achieved these top priorities, he needs to have developed
a set of values 'Capable to assisting him to a sound philosophy of life. Be

needs, also, to hate made a career choice, thereby gaining some individual
autonomy in his life& He needs to feel, and have others agree that he
can make mature decisions.

HOW CAN COUNSELING HELP?

Counseling can assist students toward making decisions which lead to
self understanding. It can help these students resolve problems and lead
them to relative happiness-success through their value setting.

WHAT HELPING ROLE DWI CURRICULUM PLAY?

A curriculum geared to Career Development can help students toward wise
career choices through a diverse knowledge of the World of Work and the
occupations it contains.

THE MOTIVATING FORCE CF CAREER DEVELOPMENT

In Career Development children are provided with a strong motivating
force for becoming educated by relating careers and the World of Work
to their existing studies. This can be achieved through an active
blending of the academic with the vocational, integrating one into the
other, and produoing an educational impact which makes SENSE to the
student, thereby releasing his human potential.
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WHO COUNSELS IN ELEMENTARY SCHOOLS?

On the elementary level, trained counselors are few. Their work is
diffused and meaningless to many of the children they need to serve
through no fault of the counselors themselves. Existing .!ounselors are
overburdened at best, and find it virtually impcasible to meet the demands
of the work which confronts them. Effective counseling, then, falls
squarely into the hands of the teachers; burdened as they are, and con-
fronts principals whose training has often been authoritarian-centered,
a highly acceptable approach in other moments of our nation's development.
Career education provides a format for teacher-counseling action.

WHY ARE NEW TECHNIQUES DEMANDED?

Technoloby, the burgeoning increase in population, the rise and needs of
minority races, changed concepts of morality in many homes. The losses
of identity for many individuals, especially in the ghettos of our cities,
have created an entirely different and often crushing demand on the schools,
their administrations, and their teachers. Career education can assist
students in finding and understanding themselves and others.

WHAT CAN ELEMENTARY TEACHERS DO?

Personal Recognition of Students

In every small way a teacher can maneuver, (s)he should let students know
(s)he cares for them as individuals. A look, a pat, a chuckle go a long,
long way.

William Glasser, psychiatrist, and author of Schools Without Failure and
Reality Therapy in Los Angeles schools, advises teachers that students
are role-oriented today. Because they see themselves being gobbled up
by technological society as a number in place of a name, they feel the
urge to establish their individual role as a person. From this base
they will set their goals, and not before. Teachers, therefore, are
challenged to teach from an individualized approach in basic skills such
as reading and math. They can, also, recognize the student in individual
acceptable personal ways. Goal setting is important to a student's future
occupational success. Self understanding will assist him toward decision
making when the time comes for it. This understanding should begin very
early in a child's formative years.

Decision Making Techniques

Teachers can assist in decision making by encouraging participants in
lessons requiring the use of techniques such as the inquiry method, brain-
storming, and problem solving. These techniques, learned in the early
years, will be applied easily later when career decisions are at hand.
They are basic elementary practices in preparation for future years.

Inquiry requires the use of questioning approaches to discussion, while
brainstorming includes the outpouring of idea after idea with free
wheeling encouraged. Problem solving requires the participants to decide
precisely that the problem is, and then suggest a myriad of possible
solutions. When many solutions have been contributed the group involved
in decision making decides on the best of the possible solutions. These
methods need to be established early so that they can be easily used in
life decisions. iv



Counseling7oriented Lessons

Many counseling-oriented lessons can fit snugly into the informal part
of the school day, just before or just after recess and before going
home. They can include the teacher-selected books which point to value
judgments, child-teacher cooperative creative writing having to do with
personal feelings, filmstrips illustrating the needs in personality
development, and publishers' curriculum kits which cover the entire gamut
of feelings and value judgments. Throughout this guide teachers have
been referring to curriculum materials and ideas which will be effective
in teaching these lessons.

These do not replace Sunday School; they supplement its challenges, not

through moralizing, but through assisting students not only to understand
themse.lves, but, also, to understand others with whom they come in contact.

Curriculum-oriented Lessons -- The Curriculum Recipe

Lot us reason, now how a teacher can plan Curriculum. Take any lesson
which a teacher needs to teach, analyze it for the possibilities of
integrating any of the eight different levels of Career Development
awareness and some of the goals which are represented within them. What

can one most readily teach presenting the subject matter in its best
light? Will it be self, career, economic, or education awareness? Will

it be appreciation-attitudes, beginning competency, decision making or
employability? Perhaps to make th,.2 lessons especially dynamic several
of these objectives may be accentea. The teacher should make these decisions
on the basis of the World of Work goals fitting thb awareness levels
which are most effective for these particular lessons.

Curriculum Tips Toward A Successful Recip2

Now the teacher plans his approach! What occupational cluster will be

represented? To what developmental stage does he hope to appeal? What

will the teacher present in the way of INPUT to the lesson? How should
the children be grouped while receiving the teacher's information? Should
they be quiet through the entire INPUT, respond in unison, read and recite,
or what? Now, what OUTPUT in the way of activities are the children going
to produce? What performance achievement is expected of them? Will they

show improvement in understanding concepts and generalizations? How will

these be measured in a pre-test and the post-test? What will students
actually have learned in the way of factual information that was geared
to the World of Work?



Checking Recipe Ingredients

Now, it is time for the teacher to check his plans. Is there some way
that this lesson can be more humagstic slanted? Can technology be
placed second rather than first? ESMOMber, technology never invented
anythirg. PEOPLE did! Technology does not make faultless checks on
technology. PEOPLE often have to be called in to double check and
regulate computer decisions. A case in point is the computerized rapid
transit system problem in San Francisco. When materials move down an
assembly line, it is PEOPLE who made it possible, not the machines. Any-
one teaching students should keep this fact well in mind, and transfer
the thinking successfully and clynamically to students.

Let us assume that a teacher has checked on the human approach to the
lesson. Is every activity in the OUTPUT? Again, is it all 3-R activities
which have been written in, or does the teacher have pupils grouping and
regrouping for vocational type enhancement as well as concrete-abstract
teaching?

Next, check to see if students are to be exposed to a resource person on
a field trip, and if so, are teachers going to follow advice in CAREER
EXPLORATITTS, DESIGNS FCR FIELD TRIP REPORTING, or does anything suffice
that might happen on the trip? (See Eric System VT 016 122; Order from:
University of South Dakota Library or State Library CommisSiOn).

Finally, is the teacher planning at least one of the ten ways outlined
in the booklet, CAREER EXPLORATIONS, to reinforce the field trip? Has
(s)he thought of a creative reinforcement method of his or her own? Or,

are results of the field trip lost forever in a maze of irrelevant pub-
lished lessons which might appear to be high priority items to the teacher
when (s)he returns with the class?

EVALUATING RECIPE OUTCOMES OF CAREER DEVELOPMENT PLANNING'

The teacher may have developed a mini-unit, a maxi-unit, or an individual
lesson, but it Should be integrated into the regular curriculum; it should
be relevant; it should be active and contain concrete experiences to blend
with abstract concepts which are meaningful. This means active participation
to illustrate passive ideas, i-e., the order of the successful Career
Development units. These can and will, in a dedicated scope and sequence,
lead toward SELF-ACTUALIZATION for every student. This is exactly what
Watertown teachers were attempting to do when writing lessons printed in
this guide.

Each one who moves from early childhood throughout adulthood, in a powerful
curriculum such as this, should be more ready to do as Dr. Melling of the
University of Minnesota suggests, successfully "integrate self with society"
lasting an "entire life".

Could anything be more challenging for the 70's than this? In accomplishing
this objective of the 701s, one is planning for the successes of this nation
and its people for the 80's, 90Is and the year 2000 A. D.
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CARESR'DEOELOPNENT RATIdRALE AND THEORIES

RATIONALE:

After reviewing the literature in regard to Career Development theory,
and discovering the worka of Ginsburg, Ginsburg, Axelrod and Hermes
Donald Super, and those of John Holland, as well as other* one reasons
that an understanding of the theories should assist greatly in the
development and understanding of curriculum.

THEORIES:

According to Samuel H. Osipow, Prof. of Psychology, Ohio State University,
we know a number of generalizations about career development. It is a

socially bound process, is characterized by changes both within the indi-
vidual and external to the individual, is often accompanied by anxiety,
the fear being implied of choosing something at which one may fail, and
choosing something that one does not like. Abilities play an important
role in Career Development and interest serves as a predictive "ceiling",
while abilities serve as a predictive "floor".

John Holland expresses the idea that there is something systematic about
Career Development preferences. They seem to come about in a developmental
manner and are facilitated by particular tasks in significant institutions.

Ginzburg's theory "is developmental in nature of the process" of vocational
change, and Super's theory lists life stages of vocational development.
The table below compares the two theories as they relate to school children:

Ginzburg:

Fantasy Period - Birth - 11 years
Tentative Period - About - 11 years

A. Interest-Identification and
Understanding

B. Capacity-Abilities-Values
C. Transition-Compote te View

Interests
Values
Capacities

Super:

Growth Period - Birth - 14 years

A. Fantasy: Age 4-10

B. Interest: Age 11-12
C. CapacitYr Age 13-14

Exploration Period - Age 15-25

A. Tentative: Age 15-17

B. Transition: Age 19-21

C. Trial: Age 22-24

Realistic Period - Around 18 years

Roe's Theory emphasized development in another way stating that a child
moves toward or away from interpersonal activity in early childhood. Roo

developed an occupational classification system which some of Osipow's
research data refutes.

Jobn Holland postulated six types of individuals: the realistic, the inves-
tigative, the social, the conventional, the enterprising, and the artistic.

Osipow points out that it is important that factors lying outside the indi-
vidual be taken into consideration such as social class membership, sex,
race, sometimes finances, the state of the economy, and where a person lives.
All of these social systems are brought to bear in career development.

vii
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Super often discusses the vital importance of the Self Concept and lists
suggested vocational development tasks:

Preschool Child

1. Increasing ability for self-help.
2. Identification with likei-sexed parent.
3. Increasing ability for selfdirection.

Elementary School Child

1. Ability to undertake cooperative enterprises.
2. Choice of activities suited to ones' abilities.
3. Assumption of responsibility for one's acts.
4. Performance of chores around the house.

CCNCLUSICNS:

The Career Development staff has chosen to use Super's Theory chiefly as
a basis for planning since Self Awareness playealarge part in curriculum.
We feel this concept is important for elementary children.

It would seem that the vocational developmental tasks of Super are reason-
able ones. It also, appears to some of our Watertown principals and to
the curriculum specialist that ages 9 and 10, about the fifth school year,
students vary as to a Fantasy Stage and/or a Beginning Interest Stage.
Because of mental maturity, some children in the chronological age of ten,
may be displaying more interest orientation than fantasy thinking.

Curriculum workshop people have identified the years 1C-I1 as a Fantasy
Period and the Sixth school year as being more of a "Orowth-Interest
Period". Noting Ginzburg's statement that the "fantasy period" changes
to a "tentative period" near age 11 years, we have identified the fifth
school year as being a "Growth-Fantasy + Beginning Interest" period.

One might note that Ginzburg and Super's Fantasy periods seem to cover
about the same chronological ages of children.

We would agree with Osipow that "programming of career education should not
be too rigid or too tightly conceived, that new ideas of career education
recognize the developmental nature of careers, that changes occur with
growth and maturity, and that attitudes are continually being formed toward
making educational and vocational uecisions."

viii
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CLUSTERS

Watertown, South Dakota schools use twelve elementary curriculum clusters
to allow a practicableapplication if the core approach is used in the
reorganization plans of the junior high school.

Agribusiness
Communicative 4:ts
Consunar and Homemaker
Construction
Financial and Business
Health Occupations

Hospitality and Recreation
Manufacturing
Natural Resources and Environment
Personal Service
Public Service

Transportation

datcrtown examples of occupations are shown here for each cluster. This
is 11:,t to imply exclusion of occupations outside of Watertown. It is merely
organized in this manner for the sake of references and easy understanding.

CLUSTER SIMPLES

AGR
AGRMUSINESS COMMUNNATIVE ARTS

1 Livestock Feeder 1 Radio Announcing
2 Dairy Farmer 2 Journalism
3 Veterinarian 3 Newspaper Advertising
4 Poultry Processor 4 Printing

Hatchery Manager 5 TV Production
6 Seed Processor 6 Freelance Journalism
7 Feed Processor 7 Sign Design
8 Government Agent 8 Library Science
9) Implement Dealer 9 Music Instruction

10 Farm Management Specialist 10 Music Merchandising
11) Farm Products Manufacturer 11 Artist or Ballet
12) Farm Insurance Agent 12 Drama

13 Computer Science

1)

2)

3)

4)

5

6

7
8

9
10
11
12

C ONS TIER & ID Or

Food Service Manager
Dietician
Drycleancr

Clothing Store Manager
Fabric Store Manager
Interior Decorator
Upholsterer
Flower Shop Manager
Landscape Architect
Extension Agent
Butcher
Supermarket Manager 11

Sx

CONSTRUCTION

13 General Contractor
Architect

3) Draftsman
4) Carpenter
) Electrician

6 Heating & Coiling Contractor
7 Landscape Architect
8 Building Products Wholesaler
9 Plumbinb & Heating Wholesaler

10 Glass Contractor
11 Cement Products Manufacturer
12 Realtor



CIORMIREIAMMIES (continued)

FlNAMCIAL&BUSINESS SERVICES

1) Cameral Banking Services
2) (frusta

3) Banking Loans
4? Credit Bureau
5) Insurance Co.
6) Accountant
7) Insurance Agency
8) Realtor
9) Office Machines

10) Commercial Loan Office
11) Commercial Prwerty?hamiement
12) Chaster of Commerce

HOSPITALITT & RECREATION

1) Owe, Fish & Parka Department
2) City Recreation Director

Sporting Goods Manager
Movie Theater Manager

5) NightclUb Manager
6) Bowling Alley Manager
7) Athletic Director

Boy Semite-Girl Scouts
Travel Agent
Motel Operator

Il Sports Editor
12) Flight Instructor

1)
2)

3)
li)

5)
6)
7)

1.?3

12)

NATURAL RFSCURCES

HEALTH OCCUPATIONS

1) Hospital Administrator
2) Nurse

3) x-nAorTachmicimn
11) Physical Therapist

5, Pt Yvicion

6) Mental Health Administrator
) Nurldmg HOPS Administrator

8 Dentist
9 Dental Assistant

10 Optometrist
a Optician
12 Dental Lab Technician

3
4

6
7

Weather Bureau Raproeentative 1)
Conifer Nursery 2)

Games Fish & Parks Department 3)

Soil Conservation Service 4)
County Extension Office 5)

Sanitation Department 6)
atter Purification Department 7)

Bureau of Reclamation 8)

Sand & Gravel Company
Lumber Yard

Ic9

Fish Hatchery 11)
Army Corps of Engineers 12)

x
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NAN/FACTORING

Quadee Products Co.)
Midtex A-ctronics Parts Co.)
Monument Works
Chickasha (Mobile Homes)

Schweigers or Pepsi Bottling Co.
Concrete Products Co.
Woodworking Co.
Poultry Processors
Sign Mieufacturimg Co:

CJBLIC SEOVICE

Model Rural Develppment
City GovGroment Administration
County Oevernment Services
Law Enforcemeno
Fire Protection
Municipal Utilities
Post Office & Civil Service
EMployment Services
Welfare Office
State Government Services
Sthool Administration
Levier



CLUSTER acAmPLEs continued)

TRANSPORTATION

1) Airline Represuntative
2) Motor Freight Representative

49 Diesel
Auto Mechanic

5 Auto Parts Person
6 Auto Sales Person

7 Oil Pipeline Representative
8 Railroad Representative
9 Highway Department Representative

10) F. A. A. Representative
11) Bus Company Representative
12) Post Office or United Parcel

Service Representative

13
xi

PERSONAL SERVICE

1) Baxter . .

2) Cosmetologist
3) Radio-TV Repairman

4) Watch Repair Person
5) Mortician
6) Child Care Specialist
7 Tailor
8 Gardener

9 Tax Consultant
10 Carpet Cleaning Specialist
11 Furniture Repair Person

12) Taxi-Driver
13) Public Stenographer

14) Pet Shop
15) Appliance Repair Person



OVERVIEW

The main divisions of this lessen guide are the eight levels of awareness
which lead to life -time targets.

CAREER DEVELOPMENT

Objectives Leading to Life-Time Targets

Self Awareness Self Identity

Career Awareness Career Identity

Economic Awareness Economic Understanding

Beginning Competency Ehployable Skills

Appreciation-Attitudes Social Self FUlfillment

Decision Making Career Decisions

Education Awareness Education Identity

Employability Career Placement

Within each category, the guide is divided into developmental stages as
delineated by Donald Super, vocational authority. Inasmuch as the Watertown
philoscpV in theory and practice is based upon belief in Individualizing
Instruction, we have organized these programs into units with suggested
appropriateness for early childhood (kindergarten), primary level (Grades 1-3),
and intermediate (Grades 4-6).

This leaves an assignment of levels to the discretion of non-graded teachers
as their school needs dictate. Career Development Goals as designed for the
Watertown Project appear in their entirety after each level of awareness.
They are accompanied by instructional objectives and other criteria basic
to an excellent lesson.

Each developmental stage is color-coded corresponding roughly to traditional
grade levels to provide guidance to the teacher in determining appropriateness
for pupils at various stages. The diagram on page xiii shows in graphic form
the progression of Developmental Stages, traditional elementary school levels,
and the corresponding color code.

xii
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CAREL.1 DEVELOPMENT

Self Awareness

RATIONALE:

Self awareness is a prime and necessary objective of career education.
It will lead to a life-time target of self identity.

* Self awareness is to assist children in gaining a good self
concept.

* Self awareness is to assist each child in accepting himself as a
whole uniaue person- -ftysical-Social-Emotional-Intellectual being.

* Self awareness will release the human potential and assist indi-
viduals toward self-actualization. This can be achieved by promoting
self understanding of:

a. perceptions
b. feelings

Aiding children in the interpretations of the perceptions of
others, as well as the feelings of others, these understandings
will help each one toward better interpersonal relationships.

GOALS:

In the adoption of the precept of self awareness, the teacher should
adopt these goals. The student needs to be taught the following know-
ledge in the form of concepts and generalizations to be developed
within the instructional design:

the value systems of a person affect career choices.

* every person in every career has human dignity if they perform
socially with dignity.

* in order to be a mature person in every sense of the word one needs to
perform on the basis of good ethical sense and values.

* interests, aptitudes, and achievements are related to the realizationof career goals.

* students will learn about and appreciate their own culture through
understanding and experiencing roles.

* students will show understanding, acceptance, and respect of their
own uniqueness as they learn, grow, and mature.

students will be helped to understand that social, economic, educational,and cultural forces influence their development.

* students will recognize that self-knowledge is related to a set or
system of values unique to them.

* stuaents will learn to establish, tentative, personal, relevent goals.
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1

ADVENTURES OF THE:LOLLIPOP DRAGON

Early Childhood Awareness: Self; values

REFERENCES:

The Adventures of the Lollipop Dragon, Society for Visual Education,
1345 Diverse* Parkway, Chicago, Tilinois, 60614

INSTRUCTIONAL OBJECTIVES:

Given the sixth filmstrip in the series, "The Adventures of the Lollipop
Dragon", "Kindness to Animals", the pupils will be able to describe how
one should be kind to animals, and tell how they demonstrate their
kindness in treating their pets or farm animals.

INPUT:

Show pupils the Illamtrip as a group or individual4wit.: separate
viewers and record player. In absence of the record or facilities,
teacher's guide may be used.

Procedure:

Have children dramatize thettlastrip as role play. This would encourage
good listening for content and could be the basis for a PTA play.

OUTPUT:

* Pupils watch filmstrip and listen to the record or the teacher.

* Children dramatize the filmstrip with different children taking
roles shown in the filmstrip.

* Children tell how they show kindness to their animals by anecdotes,
discussions, or examples.

EVALUATION:

Outcomes:

The activity will be considered worthwhile if the main body of know-
ledge in the role playing tells the story of how to be kind to animals
and ways some people are unkind and what they should do to become more
kindly toward animals.

21
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Early Childhood

Subject: Language Arts

Piloted by: Ruth Wight

REFERENCES:

AMERICA"S INDIAN HERITAGE

Awareness: Self

2

"Our Little Indian," Moon, Grace & Carl; Albert Utitman & Co., Childoraft
Appropriate Indian Sign Language

"Indian Two Feet and His Horse," Margaret Friskey; Children's Press
"The Indians," Marjorie L. Hann The Redbook
"Songs Written for Charming Children " Music Book, pg. 10
Corn Palace Slides, Corn Palace, Mitchell, South Dakota
ITA Color Words for Matching
Filmstrip FS-587 McKinley School, Watertown, South Dakota
"The Indian Boy and Girl," Story,Of the Awirioan Indian, EyeGate
Hc.se, Long Island, N.Y.

INSTRUCTIONAL OBJECTIVES:

Givan instruction which correlates kindergarten subjects and reinforces
ITA Reading Readiness, including an introduction of Indian pictographs,
pupils will be able to recognize an American Indian as a person who is
a worthwhile American with a different cultural background from their
own.

INPUT:

Procedure:

* Study Indian body language, pictographs, and design together.

* Tell the Thanksgiving Story.

* Have Tom Tom available for playing Indian mnsio with "The Indians"
number for beat music.

* Have popcorn. Tell children about the corn Indians first gave
Caucasians.

* Have children with cultural background of people from Holland and
England who came on the Mayflower be recognized.

* Have children withIndian cultural background be recognized.

* Use corn palace slides to show design of the corn palace.

In-uire of the mother as to background and feasibility of recognition
for her child as having an Indian ancestry. Same with English and
Dutch background-, so teacher demonstrates appreciation of children's
cultural background.

.,

OUTPUT:

Children will:

* Sing and dance to Indian music.

22
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OUTPUT: (Conit)

* Paint and color Indian dress. Also, rugs, jackets and headdresses,
tepees, campfire, etc. can be made into a simulation exhibit.

* Taste popcorn.

* Play and sing with dramatic play to '!Merry Little Kernels of Oorn."

* Count pumpkin seeds and plant some.

* Bake a pumpkin pie.

* Beat out 14/14 time to music with Indian beat.

* Dramatize Thanksgiving story.

EVALUATION:

Outcome:

Children take part and demonstrate interest in the activities. They
are able to tell that Indians attended the first Thanksgiving dinner.
They are able to recognize that American Indians come from a different
culture, but now wear contemporsy clothing and are Americans.

23
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THE FARMER AND THE CORN 1M GROWS

Agribusiness Cluster

Early Childhood Awareness: Self; Career

Subject: Language Arts

Piloted by: Mildred Coplan

REFERENCES:

Pictures for bulletin board displq
Filmstrips (farm)
Examine a real corn stalk

INSTRUCTIONAL OBJECTIVES:

Following a real life trip to a farm to visit a farmer and see the corn
he grows, pupils will be able to contribute sentences about corn to an
experience story chart, describe the importance and uses of corn, and
plant and nurture corn plants in the classroom.

INPUT:

Procedure:

Cb'ldren will sit in a group facing an easel holding a large tablet.
Children will re-examine an ear of corn. Discussion will be open and
free and from this the teacher will construct simple statements. These
sentences will be printed on the chart and teacher will read aloud as
she prints.

OUTPUT:

* Draw or paint pictures of corn.

* Plant kernels of corn and watch grow.

* Gather samples of corn products such as corn flakes and corn curls.

* Bring corn to pop, butter, and serve all children.

EVALUATION:

:evel of Performance:

* Expect children to become more alert at observations.

* Children interested in asking teacher to re-read experience stories
from time to time.

* Increase in vocabulary of pupils.
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Early Childhood (2nd half)

Subjects:

GETTIM TO KNOW ME

Awareness: Self

5

Can be used after experience periods such as music, physical education,
etc., and before resuming study.

REFERENCES:

Filmstrips and cassettes, OED Productions
petting to Know Nes Div. of Cathedral Film, Inc. SVE Singer Co.
People are Like Rainbows, SVE Singer Co.
A Boat Named George, SVE Singer Co.

INSTRUCTION1L °MOTIVES:

After having been shown the Getting To Know NB filmstrip*, pupils will
be able to discuss and share ideas on the concepts of individual differ-
ences; likenesses as demonstrated in the visual manual.

INPUT:

The filmstrips will help the teacher to demonstrate the following concepts:

* We are all alike in some ways.

* WO are all different in some ways.

* Differences and likenesses are acceptable.

* Neither should be a basis for loving or being loved.

* Likenesses bring comfort.

* Differences add dimension to experience.

Procedure:

In using the filmstrips, the experiences shared are in the third
person. This may give children courage to express how they personally
note these things.

OUTPUT:

* Discussion of basic character traits and characteristics.

* Based on appreciation of differences, understanding of eats self
attempted.

EVALUATION:

Outcomes:

Subjective, Discussion of child participants may reveal attitudes
regarding likenesses and differences.
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SELF UNDERSTANDING THE USE OF PUPPET PLAINATES

Early Childhood Awareness: Self

Subject: Language Arts

Piloted by: D. VanSickle

FUMBRENCES:

Instruct° Puppet Playmates - the family

INSTRUCTIONAL OBJECTIVES:

Given the opportunity to use the family puppet playmates, children will be
able to underatund their emotional feelings snd to displa these emotions
in a socially acceptable manner.

INPUT:

Place puppets in a conspicuous place before children arrive. Let them
put on the faces and handle them freely without direction for a period
of tine.

Procedure:

The children should recognize the puppets as being members of the
family and will begin to role play and dramatize.

OUTPUT:

Suggest several family situations to be dramatized:

* Children fighting over a toy

* Opo fandiy makber ill

* Create a disappointment for the whole family such as no vacatic.r.
to grandma's this week

A new baby will arrive

* Grandma is ooming

* What is that strange noise?

EVAMATION:

Level cf Performance:

The children should react spontaneously. They, as a group, evaluate
the emotional reactions. How did you feel? Utiat-Made you feel this
way? Her did you show your feelings?

2t;
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DEVELOPING UNDERSTANDING OF SELF & OTHERS

Primary

Subject: Steyr hour time

REFERENCES:

Awareness: Self

7

DUSO Kit, American Guidance Service,' Colo dines, Man. A manual,
two storybooks; recordoor.nabsettess posters, puppet activity cards,
puppets - 4SM the'Dolphin-central characteis the listener and under-
standing helper, /140desthe Flounder--itideciiive and uncertain --un-
willing to seek advice and counsel. Six'soft hand puppets--11 colored
puppet play props. Role playing cards, DUSO ACTIVITIES-cols plying
designed:to involve childeentIndramatizing real life situations.-- Group
discueeton cards: five rules for group discussion.

INSTRUCTIONAL OBJECTIVES:

Given the DOSO kits children will be assisted_ toward more positive
feelings leadteg to development of a good self-concept. This will be'
evidenced by the quality of children's responses in role play and in
group discussions.

INPUT:

The units revolve around eight developmental tasks which confront the
individual in the process of his development. The eight unit themes
representing the developmental tasks are:

* Understanding and accepting self

* Understanding feelings

* Understanding others

* Understanding independence

* Understanding goals and purposeful behavior

* Understanding mastery, competence, and resourcefulness

* Understanding emotional maturity

* Understanding choices and consequences

Procedure:

If the DUSO program is used daily and in its entirety, there are
enough material., for one school year. Used on a daily basiss each
unit contains enough activities for 4 or 5 weeks. For each unit
there is an introductory story and unit songs which are written in
the child's language and employ animal-person characters. These are
provided to stimulate identification and involvement with the content
of the various activities.

* Directions for these activities provide procedures which have been
effective. They were not conceived with the intent of limiting
the creativity and spontaneity of the teacher or children.
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* Tho discussion leader should communicate that he or she really
cares about what children say and feel. Group discussion requires
sharing the responsibility.for leadership with the group. The
group helps to identify concerns, clarify thoughts and feelings,
and consider alternatives.

* The creative leader avoids sermonizing, evaluating, humiliating,
and moralizing, but she is not passive, permitting the discussion
to be purposeless.

OUTPUT:

Following the unit introductory activities, each unit is divided into
cycles. Each cycle includes the following set of activities:

* A story to be followed by discussion

* A problem situation to be followed by discussion

* A role-playing activity

* A puppet activity

* Several supplementary activities to be used as desired

* Recommended supplementary reading (stories to be read to the class
by the teacher or read independently by individual pupils)

EVALUATION:

Outcomes:

Children demonstrate in subjective ways that they have good feelings
toward themselves and others.
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VALENTINES AND THE WORLD Ow F WORK

Primary Awareness: Self

Subjects: Language Arts, Art, Music, Social Studies, Math

Piloted by: .11a Woodward and Pearl Meseberg

Di Di" 04 CES:

This is Music, American Book Co.
How We Get Out Mail, McCall, Benefic Press
World of Work, record and filmstrip, Educraft, ECF 107

_CArrying the Mail, ECF-107
Postal Workers, picture story prints, Singer
Tho Mailman, film, EBF

INSTRUCTIONAL OBJECTIVES:

Given a correlation of many first grade subjects and the time of year
which is Valentine's Day, each child will be able to:

* Write his own name.

* Recognize names of each classmate.

* Address, stamp, and mail a valentine at the post office.

* Cut out a heart shape.

* Sing valentine songs.

* Tell the duties of a mailman.

INPUT:

Valentine bulletin board; old fashioned valentines, funny valentines,
pretty valentines, poems or stories about the origin of Valentine's Day.

Procedure:

* Call roll by showing child's name on card, child responds-teaahar
says name.

* Teach cutting of heart shape; show filmstrip; teach valentine songs.

* Teacher will make sure each child takes an active part and feels that
he is an important member of the class and has an understanding of the
work of the mailman.

OUTPUT:

* Make valentine book of names. It can be used to write names on
valentines to classmates.

* Make valentine sack for mailbox-- include name and address, decorate
with heart shapes. is 30

* Take valentines to school for children's mailboxes.



10

OUTPUT: (continued)

* Make valentineandenvelope--addrese to classmate, bgy stamps and
mail at postoffice. (Put X where stamp belongs). When received, bring
to school and discuss many tasks of the postman.

* Prepare Questions to ask the postman.

* Make placemats, napkins, KoolAid. Plan games for Valentine pity.

EVALUATION:

Level of Performance:

* Children will write names legibly enough so that they can write
and mail their valentines.

* Children will take an active part in planning the field trip to
the post office and the party.

* They will understand and appreciate the work of the postman.

ADDITIONAL COMMENTS:

A pre-test and post-test will be designed. A random selection of
children will participate in both of these. Results will be tallied
and saved for Career Development studies. Samples of work will be
saved, also.

Suggestions for tests: Have a large picture of the mailman on display.
Ask the selected children to tell you:

* Two things that a mailman does.

* Three things that a mailman has to know.

* Two places where mailmen work.

A. How does a mailman get to work?

* Does a mailman need to be healthy? Why?

Interview children and record their answers on a tally sheet beside
the questions. Have individual sheets for every child interviewed.
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AWARENESS: FOCUS ON SELF DEVELOPMENT, STAGE I

Primary Awareness: Self

Subject: Language Arts

REFEMICES:

Guide for AWARMESS: FOCUS ON SELF DEVELOPMENT, STAGE I

INSTRUCTIONAL OBJECTIVES:

Given the use of AWARENESS: FOCUS ON SELF DEVELOPMENT, STAGE 110 T,
students will demonstrate an increased ability to express themselves.
This will be shown through relating stories which reflect an under-
standing of themselves and others.

INPUT:

The teacher will use Focus as a resource manual. Receiving on the follow-
ing three levels is encouraged:

* Awareness lovel;

* Willingness to receive awareness;

* Controlled attention--building on first three levels.

Procedure:

* Listening and sharing rather than lecturing and directing. Draw
out--not put in.

* The teacher will assume that children are able to accept or under-
stand themselves or others, in some ways.

OUTPUT:

The child will be encouraged to relate to the stories, and express
himself.

EVALUATION:

Level of Performance:

The child will be learning that he is an individual with feelings of
his own. Hi; will in turn recognize that other persons are equally
Andowed with these feelings and this right.
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ADDITIONAL COMMENTS:

Problem - Solving Decision Making

Sharing

See: Topical Arrangments of Focus, pg. 21
Attributes of Self
Family Relationships

Understanding Others (not in family)
Foelings
Sensory Perception of the Environment

12
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Primary

CREATIVE EXPRESSION

Awareness: Self

Subjects: Music, Language Arts, Art, Health

Piloted by: Barbara Rauch, Jeannitte Hogstad and Rachel Westgard

REMENCES:

Music books; Magic of Music, Ginn & Co., Walt Disney0 "Bambi."
Pictures: Mural of Bambi, nature pictures

INSTRUCTIONAL OBJECTIVE:

Given an opportunity to take part in the playi"Bambin, the pupils will
demonstrate through sensitivity in participation that they have developed
an awareness that music brings beauty, enjoyment, and new creative exper-
iences:

INPUT:

The teacher will endeavor to increase ability to hear i*thm, melody,
harmony. Skill in singing with beauty of tone, accuracy of pitch and
rhythm. They learn to sing as naturally as they speak or play. Fn-
joynent is increased by student ability to perform individually al. as
a group.

Procedure:

* Develop increasing satisfaction and enjoyment in performing through
the musical play, "Bambi."

* Develop a growing awareness that music brings beauty, enjoyment,
and new creative experiences as an individual and as a part of a
group.

* Develop a growing sensitivity to the beauty of musical sounds and
in evaluating own singing twee.

* Develop a growing cooperative attitude with teachers and classmates.

* Develop an enthusiasm and love for an activity which will continue
to grow beyond the classroom.

* Develop a greater sensitivity to elements of art, rhythm, color,
form, and design in creative expression.

* Develop an awareness for various ways to tell stories.

* Develop awareness of need for good posture and correct breathing.

OUTPUT:

* All children will participate in this play.

* Role play: Some characters will sing their parts while others will
speak their lines. ige 3 5
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OUTPUT: (continued)

* Learn to sing songs by rote and with aid of an instrument for
performance.

* Write creative stories about the animal characters in play.

* Draw original illustrations of forest families.

* Help with costuming in the play.

* Compo'e some additional lines and verses for the. play.

EVALUATION:

Level of peformance:

The child will. develop a progressive enlargement end olaritioettorkof
concepts of pitch, rhythm, melody, and harmony and the interrela-
tionships that exist among them. The child will develop a love for
music that will be constant and enthusiastic, thereforesit will
continue to grow.

Children will be able to tell the experience which meant the most
to them.



15

MY GOOD FRIEND. THE POLICEMAN

Primary

Subject: Language Arts

Piloted by: tars. W. Lunde

INSTRUCTIONAL OBJECTIVE:

Awareness: Self

Foll.wing a visit to the police station and explanation rf a police-
man's duties and responsibilities, the pupils will demonstrate their
understanding of the policeman's role by describing one thing which
the police did which they found interesting and understandable.

INPUT:

The teacher will endeavor to develop a respect for authority early in
tile child's life by showing it herself.

Procedure:

* Make arrangmunts with the police about a visit to the police
station by the children, teacher and aides in a school bus.

* Ask the officer to stress the services the police provide: Public
education, accident investigation and prevention, crime prevention,
public relations.

- Information about law enforcement and criminal apprehension.

* Information about qualifications for a job as a policeman: age,
height, weight, sex, education, salary; character chock.

* Help the officer and create an interest in his job for the class.

OUTPUT:

The children would:

* Be free to ask questions.

* Have an opportunity to hear the siren, make fingerprints; identification
cards.

* Have a feeling that law enforcement would be a good career.

EVALUATION:

Level of Performance:

All children will attend and write a latter to the police department
telling one thing which the police did which they found interesting.
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Primary Awareness: Self, Career

aubjcots: Mathematics, Scial-a

riloted ty: Cyn-CrOa Barber, u'lliC4.3 Gauger, and Sybil Schafer

MUlt5-t,xt and Create: Cleveland
Sciaaca in Our W:ld, pg. 56-57, Herman & Nina Schneider, D.C.
Haatt, 196:5

Poaboot D.;valopnant Kit (T Time Cards); Peabody Manual,
Diffalant -11:anin7s of Time, American Guidance Service, Circle Pines, Mimi.

hopatrman. Ocr,unational Outlook Handbook, U.S. Government Printing
If"irte Welington, D.C.

ani inlivldual clocks
Fl nel "eLi.:1ft :Lock

Record -,-nd hook, How To Tell Time
Qutm, Clock Jame

cld Tell, Golden Record Co.

INFTRUC2WPIAL OBj.;CTIVES:

:173 Jocrtmity to teach children about time, children will develop
o: the concept of th, relationship of time to self and

career.

INFUr:

i'stablich the value of time. (Play a game, net timer or alarm 2 or
3 minutes. Children find an article or articles in this given amount
o2 tim6.)

* Sat vp an interest center of clocks and watches.

c Set up Ln interest center of worn out clocks and watches.

* Tire clock to punch-in as workers do. (Teacher will set up real life
eituation.)

* ,lesouroe person-watch repairman. (Establish dignity and importance
of their work.)

OUTPUT:

Children will:

* Experiment with an hour glass. Observe minute hand.

* Bring various clocks and watches for exhibit.

* Take apart and experiment in hands-on situation.

* Chock in in the morning and out at night.

* Prepare qvostions to ask repairman. Listen attentivelythen ask
quosti..mo about things they are especially interested in or aspects
that were not covoned.
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OUTPUT: (continued)

* Study the .evelopment of clocks and watches using the encyclopedia
for information.

* Work with individual clocks. (Teacher will demonstrate vdth large
clock simulation, flannel board, or transparency.)

* Tell various ideas as to what is meant by the value of time.

* Visit jewelry store where resource person works.

* Do worksheets from multi-text for individual packets.

* Listen to record for reinfc,:cement.

* Make 000kies to see importance of time as it affects baking results.

* Use the Peabody Manual to'bsciome aware of the many different, meanings
of time.

EVALUATION:

Level of Performance:

Children:

* Should be able to work with hour, half hour, quarter hour, and
minutes.

* will list or find pictures of di:ferent.typesof clocks.

* Will write a creative story (their own personal feelings of value
of time) for evaluation of each child's knowledge.
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Primary

WORKERS WHO OOOPS ATE
Public Serrioe clustort

Awarensis: Self

Subjects: Social Studies, Language Arts, Maths Art

Piloted by: Sybil Sohafer, Betty Erickson, M. Johnson, Eva Hefty,

RUERENCES:

Fireman Fred, Barr
Mr. Mailman, libitman

.

Let's Go to the,Fost Office, Putnam
I Want to Bea Pit:nail:an, Children's Press

INSTRUCTIONAL-ACTIVITIES:

18

Given the study of typical public service occupations, children will char
understanding of the reasons why people cooperate in the World of Work
by participating in role plaror an original playet.

INPUT:

Procedure:

* To introduce the activity, discuss with the children the kinds of
workers in their community. Explain that they are to observe
workers as the child goes to and from school. Interview parents
Who are some of the workers listed to explain their part in the
World of Work.

* Let children make a mural displaying workers they are interested in.
This will include all children:

* List on chalkboard what children find Aut and discuss the workers;
milkman, mailman, garbage man, policeman, fireman, bus driver, and
truck driver.

* All children will take part in the discussion. All will prepare
a question to ask workers. All children will work in a group to
make a mural.

* The teacher lists information as each child tells what he observed.
Children are divided into groups according to their interest for
role playing. each child creates and illustrates a story.

OUTPUT:

* Role playing by children should be simulation of the work of the
parents they interviewed. Simulation will be finalized in playetform.

* Children will write a creative story.

40
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EVALUATION:

Level of Performance:

The children will be able to tell:

* How a policeman and a fireman might cooperate;

* How a mailman might be important to community workers;

* How a garbageman might be important to all community members.

41
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Primary

Subjects: Art, Language Arts

Piloted by: Janet, ShelveK.

INSTRUCTIONAL OBJECTIVES:

BULLETIN BOARD IDEA
"I Want To Be ...."

Awareness: Self

20

Given the study of what interest and abilities are as related to career
choice, children will demonstrate an appreciation of these concepts
through guided discussion.

INPUT:

Childrerk are not encouraged to make a final career choice at the ele-
mentary age level but they can be exposed to experiences which will
en'arge their area of choice in future job selection. The choices
at this level are referred to as "Fantasy Choices" by theorists in the
field of occupations and vocations.

Procedure:

The oulletin board may be arranged and developed according to the
creativeness of the group members. The bulletin board might be
arranged by using: art work of student; paragraphs written by
students.

OUTPUT:

The following question3 might be considered by the teacher and the students:

* Are many diffecent jobs depicted on the bulletin board?

* Did the sttaents :Ionsider personal interests and abilities when making
a choice?

* Do the jobs express an appreciation for work?

* Is there an indication that leisure time activities of the family are
connected with the choice?

* Can the child express a reason why he wants to be involved in this job?

* Are the choices based on contact with a favorite person (mother,
father, teacher or Other model?).

EVALUATION:

Outcome:

Childrall be able to tell in a circle meeting:

* What interests are and/or

* Wnat abilities are and/ or

* How interests and abilities relate to the World of Work.

43
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HAPPINESS
(Happiness is courtesy and cooperation)

Primary Awareness: Self

Piloted by: Bert Kunz and Lillie Frantz

INSTRUCTIONAL OBJECTIVES:

Given lessons in what constitutes courtesy and cooperation, children
will demonstrate their knowledge through discussion about polite and
cooperative people.

INPUT:

* Divide pupils into small groups. Each group will make a list of ten
courtesies essential for a happy workable classroom. The, group
leader will list them on the chalkboard.

* Gond manners are good habits to have; they Moll'n life a lot nicer.

* You will find that people who lmse their jobs are people who do not
know how to get along with others. School is a place where you learn
to cooperate as a team.

* Transparencies: Discuss how courtorly is a growing prooess and is
developed by stages.

* Listen to records and view appropriate filmstrips.

OUTPUT:

All children participate in discussion and choice of activities.

* See how many jobs ycu can discover whioh use skills you use in schoo]
Jobs need: reading, writing, speaking, math, and ether school skills.

* Develop a courtesy tree. Put courtesies or slogans in colorful leaves
cut from construction paper and pin to a tree, alsosmade from con-
struction paper.

* Have each child choose a courtesy sot in which he..is weak. Then have
his peers help him to overcome the weakness.

EVALUATION:

Outcomes:

Children in a circle discussion will be able to describe:

* A polite person and/or;

* A cooperative person-and tell;

* Uhat these attributes have to do with the World of Work.

14
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BEHAVIOR

Intermediate Awareness: Self

Subject: Social Studies

REFERENCES:

"Friendly and Unfriendly Behavior,' pg. 69-92, Teacher's Guide Social

Science Laboratory Units and Resource Books, by Ronald Lippitt, Robert
Fox, Lucille Schaible.

INSTaUCTIONAL OBJECTIVES:

Given the opportunity to investigate the nature of FRIENDLY AND UN-
FRIENDLY BEHAVIOR, children will work with Lab units.. They will ex-
hibit ability to make value judgments and to express opinions during
classroom guided discussion.

INPUT:

The materials sequence of recommended lessons are as follows:

* What Do We Know about Friendliness?

* How Can We Tell the Difference Between Friendly and Unfriendly
Behavior?

* What Oauses Unfriendly Actions?

* %a* Causes Unfriendliness Between Individuals and Groups?

* What Causes Unfriendliness Between Groups?

Discussions can be initiated through inquiry approach. .

Procedure:

Participation in discussion needed. Value judgments start to be formed.

OUTPUT:

As lessons unfold, children are more and more willing to express opinions
and make value judgments. Activities suggested in the guide are used as
motivators.

EVALUATION:

Level of Performance;

If participation is active and contributive, the level of performance
will be considered satisfactory.



INSTRUCTIONAL OBJECTIVES TO TEACH ETHICS

Intermediate

Subject: Language Arts

Piloted by: Ruth Johnson and Ine' Haan

INSTRUCTIONAL OBJECTIVES:

Awareness: Self

23

Given a series of inquiries, students will become more aware of the
importance of honesty, loyalty, and dependability to themselves and
to others. Children will demonstrate their knowledge through intelligent
small group interaction in a dramatic puppet role playing environment.

INPUT:

Three large posters with the words honesty, loyalty and dependability
will be displayed before the class. Informal groups of two will sit
together. Each child will be given one minute to inter-act and respond
to the meaning of each word. Then inter-act in groups of four. A
spokesman for each group will report their definitions.

To teach a child a code of ethics, establish the reasons one needs to be
honest, loyal and dependable.

* To be accepted by society:**

* For self-esteem and self-realization.

* For economic reasons.

* To build lasting friendships.

* For reward and privileges in the hOme and in school.

The teacher will develop "World of Work" concepts through the use of these
questions:

* How do you get food from the store?
You buy it.

* What would happen if you took the food from the store without paying
for it?

It is against the law.

The storekeeper would not be able to make a living.

* How would you feel if you did this?
Scared, ashamed, gurAy.

* If a storekeeper hired you, what could you do to help?
Sweep the floor, dust the cans, help the customer, put out the
stock, carry out groceries.

* Why would you want to do your best?
Self satisfaction, to keep your job, promotion

,1'7
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INPUT: (continued)

* Would you do your job as well if the boss were gone for the day?
Yes, because he trusts me.
Yes, because I want to do my job well.
Yes, because it is Ay job.
Yes, because he pays me.
Yes, because it makes me foel good.

* Pretend that you are the cashier in the store. What would happen
if you made a mistake by not charging the customer enough?
The' storekeeper would be cheated.

* What would you do?
You would tell the storekeeper.

* What would happen if you overcharged the customer?
You would be cheating him.

* What would yoU do about it?
If possible, you would return it.

* What would happen if you took money out of the cash register?
Be scared ( you know it is against the law),
Feel guilty; punishment.

Procedure:

e

All children should be encouraged to-be a part of the discussion.
Accept all ideas.

OUTPUT:

Children will be divided into three groups. Each group will be assigned
to make their own puppet characters.

.

* Stick puppets

Group one puppets, portray dependability and loyalty to the boss.

Group two puppets portray shop lifting vs. self-esteem.

Group Three puppets portray honesty and handling money.

EVALUATION:

Outcomes;

Each student should be able to tell:

* What makes a person seem dependable, and/or;

* What loyalty to a business means, and/or;

* What is wrong with shoplifting; and/or;

* What honesty in handling money entails.

48
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Intermediate

Subject: Social Studies

REFERMES:

DIFFERENCES

Awareness: Self
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Discovering Differences Guide, pg. 43.63
Social Science Laboratory Units and Resource Books, by Ronald Lippitt,
Robert Fox Lucille Schaible, Science Research Asso.k 259 E. Erie St.
Chicago, Ill. 60611

INSTRUCTIONAL OBJECTIVE:

Given a real need for people of all ages to learn tolerances of dif-
ferences, children will demonstrate understandiag of the answers to the
following questions from Discovering Differencessa Social Studies Unit
Program, by participation in, the tasks of the various lessons.

INPUT:

The materials sequence of the lessons recommended are as follows:

* What make people different?

* How does environment cause differences?

* What are some differences in our class?

* Where do we get our likes and dislikes?

* How does group membership cause differences?

* How do we behave toward people who are different?

Procedure:

Is good if children are enthusiastic about performing tasks.(ie. finger-
printing) in the first lesson.

OUTPUT:

Children oGuld complete the exercises independently then confer with a
buddy before turning in work. Success encouraged. It may be that report-
ing on each of the six questions could best be handled by buddies -- each
one being responsible for a portion of a question. Answers could be
handled as a mock radio broadcast or a series of broadcasts.

EVALUATION:

Outcome:

Every child should be able to answer a minimum of one of the questions
under Input when the lesson is completed.
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MINFING :0TIVITY TO INTRODUCE A UNIT ON WHO AM I?

Intermediate Awareness: Self

Sobjects: Social Ctrfiies, Language Arts

Piloted by: Janet She Ivor

REFEMIC.47.S:

A mirr,): for LLth croup

A tray of colored tickets for each group
If pcwsible, a tape recorder for each group (to be used in the summarization.)

INSTRUCTIONAL 02J13TI7_72S:,

Given a gati,,; situation, children will be given the opportunity to learn
likenesses c.nd differences in people. Knowledge gaihed will be evident
fi.cm individual stitommts into a tape recorder concerning how the
students both resemble others or are unlike others.

INPUT AND PDT:

Activity: a gams (children will be seated in a circle on the floor.)

"Boys and girls, I know that you like to play games, and I also knaii that
we JsL:rn sone unusual things when we play games. I wonder what you will
learn in this game! There is no name of the game unless you want to give
it a name."

"You are seated in a circle - there is a tray of colored tickets and a
mirror in the canter of the circle. You will understand the directions
as we play the game. I get to talk first, then you got to talk later.
Ready ?"

* Sel-,2t, a ticket from the tray that is about the same color as your
eyes: blue eyes-blue ticket, etc.

* Choose a ticket that matches your hair color (or very nearly so).

* Boys may take a blue ticket; girls may take a pink ticket.

* Short hair-red ticket; long hair-white ticket',

* If you can whistle take a purple ticket. Let's hear you whistle!

* yor can hold your breath for 10 seconds you may have an ora-79
ticket.

Now, a random selection of 6 or 7 of that group has a turn to call
directions. Each person will bake a turn to call a color. If you have
a ticket of the color would you plelse stand. Before the next color is
called, let's figure out a statement that we can make about this group
that is standing. In some manner determine which group of students will
become te leaders to call out the colors, they may, also, choose to ask
for a combination of colors such as 2 blue tickets and one purple ticket
means that these people are blue eyed boys who can whistle; 1 blue, 1
pink, and 1 purple -blue eyed girls who can whistle; 2 brown, 1 red, 1- 50
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INPUT AND OUTPUT: (continued)

orange-brown haired, brown eyed, short haired people who can hold their
breath for 10 seconds, etc.

Let the pupils cone to this idea by themselves--they mg, have other ideas,
too. Children can discover and draw their own conclusions. They should
be able to develop their own ideas and conclusions as this develops their
reasoning ability-thinking ability.

Last step: "Very good! You have made some interesting comments and
discovered something. You have been thinking! Thank you, everyone,
Now in your own circle, each parson will have an opportunity to tell
something that you have discovered about yourself. The tape recorders
are ready so that each person may talk into the microphone. You might
say, "I am like because we both

but I am different because

EVALUATION:

Outcomes:

Children will be able to share answers upon teacher questioning.

"Would each person share one ticket with me, please? Write on this
ticket how you feel right now."

The tapes may be replayed later and/or saved for future use.

J 4
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WHO AM I?

Intermediate Awareness: Self

Subject: Social Studies

Piloted by: Burt Knuz and Lillie Frantz

INSTRUCTIONAL OBJECTIVE:

Given specific activities to help children relate things theyare
learning in school to future opportunities and to make children aware
of dignity in all jobs and the relationship between present Values and
future careers, children will demonstrate a growing self awareness.
This will be shown through ability to make an interest list, conduct
interviews, and list community jobs which are important.

INPUT

* Each person is different in some way from other people.
How do peopIe-differ?
Elicit group discussion

* Personality makes us different.
The way we act
The things we like to do
The way we make others feel

What kind of persim do you think you are?
Funloving? Serious? Talking? Thinking? Indoor? Outdoor?

Why are you going to school?

Learn skills; Leard about the world we live in; Learn about
ourselves; Learn about the person Ile. like to be; Make friends;
Learn games; Learn health and safety.

* The world needs different workers with different skills and interest
to do different kinds of work.

* All children will participate.

OUTPUT:

* Put a check next to the things you like to do.

Be with people most of the time.

Do things by myself.

Hake things others look at or use.

Talk to others.

Put my ideas on paper.

Work with numbers and math.

Work with machines.

aw- 52
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OUTPUT: (continued)

Help other people to be happier.

Discover new ideas.

Make pretty pictures.

Write music, songs.

Work on school activities.

Work indoors.

Collect things.

Move around a lot.

Compare the things you have checked with those checked by others
and you will discover how you differ from others.

* Interview

Question adults you admire about school skills these people use an
their jobs.

Investigate limitation imposed upon same people by lack of education
and training.

* Everyone likes to feel that his job is important. Some people feel
important if they can tell others what to do. There are many people
who decide how they feel aLcut a job by how much they can make.
Others choose their jobs because they want to have a job where they
can help people. What are the things as think maks a job important?
List the jobs that you think are important in your community.

EVALUATION:

Outcome:

Each child should be able to share with the class one thing which they
like to do.

r'-
t.,!*
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BEING AND BECOIWW

Intermediate Awareness: Self

Subjects: Social Studies, Reading

REFERENCES:

Being and Becoming, pg. 95-116, Teacher's Guide Social Science Labor-
atory Units and Resource Book, by Ronald Lippitt, Robert Fox, Lucille
Schaible, Science Research Associates, 259 E. Erie St., Chicago,

See Teacher's Guide . _

INSTRUCTIONAL OBJECTIVES:

Given the terms, "Being and Becoming," students' will demonstrate that
they can interpret their pisanin'g and nature by performing exercises
appearing in the teacher's guide.

INPUT:

The materials sequence of recommended lessons are as follows:

'* 'What does Being and Becoming mean?

* How do social. scientists measure growth & development?

* How does environment affect deirelopment?

* 1hat factors influence the development of intelligence?

* low is growth related to language development?.

* What problems are associated with growing up?

Procedure:

If children are interested in finding out how they developed in
babyhood after sharing the resource book, the input has been effective.

OUTPUT:

Exercises within the guide are most effective for pupil participation.
Pupils-Should be directed toward completing them.

EVALUATION:

Level of performance:

If the student performs the exercises and becomes engrossed in making
discoveries about himself and others as will result from use of the
guide, it will be a successful performance on the part of the child.
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CAREER EDUCATION AND NUTRITION
Consumer and Homemaker Cluster

Intermediate Awareness: Self, Career, Beginning

competency

Subjects: Samos, Language Arts .(all)

Piloted by: Geraldine Mahlen

REFERENCES:

Cool- Ext. Service, SDSU, U.S. Dept. Ag. Fun With Foods
Nutrient Standard Study, Colorado State Univ.
Codington County Ext. Service, Home Ext.
Mangan Stew, Comic Books
Nutrition Charts, Nat'l. Dairy Counoil
4H TV Productions U.S.D.A. Ext. Service, Michigan State Univ
SVE Study Prints, School Workers,; Singer Co.; Chicago
Home Economics Filmstrips, Rip Rocket Series1 Coop. Ext. Service
Dietician, resource person
School Cooks, resource person
Song about food and nutrition (original and ready-made)
Food Service Manager, resource person
Foods Hake Us Grow, TIT Continental Baking, Rye, Na.

Vitamin C, Supt. of Documents, U.S. Government Printing Office, Wash. D.C.
Food for Fitness, leaflet Dept. of Ag., Wash. D.C.
Together We Sing; The Gardener, pg. 37; Popcorn, pg. 1
ABC Music Series; Shortening Bread, pg. 178-179, Weedy Wheat, pg. 38;

A Bicycle Picnic, pg. 2; Cowboys Breakfast Call, pg. 78; Fishing, pg.
55; Old Quinn ouerribus, pg. 136; Making Music Your eon, pg. 5

Making Music Your OW, Linstead Market, pg. 180; Lots of Fish in
Bonevist Harbor, pg. 32.

Filmstrips: The True Book of Health, Children's Press; SVE, A Right
Breakfast, A 568-1; Swift and Co., Food for Life.

INPUT:

The teacher will:

* Review nutrition program of previous grades.

* Acquaint children with Basic Four and identification of goods.

* Help develop interest in correct daily eating and table manners,
food arrangement and planning--effect of emotional tensions.

* Lead student brainstorming session in nutrition.

* Present food concepts and recipes from transparencies.

OUTPUT:

All students involved in brainstorming introductory session on nutrition
and the why of it. Individual or small groups make bulletin boards, and
reading display table. Students help contact resource people.
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OUTPUT: (continued)

Students will:

* Bring or make pictures of Four Basic Food groups.
Group food, display, and classify.

* Bring school menus and analyze them, thereby playing the role of
nutritionists.

* Keep and maintain diary from charts of daily eating habits.

* Make cartoons of "Eating Habits" results.

* Interview all resource people to find out their occupational titles
(see ADVENTURES TO CARELR AWARENESS sheet).

* Write and dramatize good manners in cartoons, subject: for school
cafeterias and high school cafeteria.

* Compare and give "Nutrition Play."

* Do calorie counts on various foods.

* Write stories, poems, and songs.

* Physical education correlation between food and exercise.

* Have a tasting day to foster desirable attitudes toward new cold foods.

* Use nutrition words in language arts and spelling lists.

* Trace origin of unusual foods -- where. they came from; etc..

* Make a sample breakfast, etc., and taste results.

* Make pancakes, fruit pie, and/or pizza described on transparencies
in file.

This nutrition education mini-unit can be most stimulating and revitalizing
to the "self image."

EVALUATION:

Outcome:

Children will be able to tell why people often say, "We ere whatme eat.".

57C
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ORIGINAL SONGS ON NUTRITION

I. Fruits and vegetables, yellows and greens
Carrots, spinach, peaches and beans
You get Vitamin A from these
Eat one daily if you please.
Fruits and vegetables, yellows and greens
Carrots, spinach, peaches and beans.

(To the tune Twinkle, Twinkle Little Star)

II. Let's not forget the Vitamin B's.
They are Nutrition
They keep skin soft and improves appetites.
Help body cell to develop right.

(To the tune -- Little Bo Peep)

III. Vitamin C you have each day
To heal your outs and chase colds away.
Citrus fruits are high in C.
Also tomatoes and brocolli.

(Little Bo Peep)

IV. Meat and eggs, chickens, beans.
Your body needs, they're all proteins
Fish and peanut butter too.
Are body builders, they're good for you.

(To the tune Twinkle, Twinkle Little Star)

V. Bones and teeth need lots of milk
As straight and strong they grow.
Several glasses every day
And you'll get up and go.

(To the tune -- Jingle Bells)

VI. Sing a song for raisins - a pocket full of fun.
They'll give lots of iron, to help you romp and run.
When you eat these many foods
You really will feel great
So make the Type A School Lunch
A habit every day.

(To the tune -- Sing a Song of Sixpence)

VII. Our sabool lunch is good to eat
Fruits and vegetables, cheese and meat
And it gives us what we need,
To run and play, to write and read
Be sure you clean up every bite.
School Lunch helps you grow just right.

(To the tune -- The A.B.C. Song)

South Dakota Dept. of Pub. Instruction

58 Pierre, South Dakota
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Vegetables

asparagus
beats
broccoli
brussels sprout
carrots
cabbage
cauliflower
celery
corn
cucumbers
eggplant

4WWWWiftlft

mlIMONIM

01111MINIMID

.11111.11114/110

I HAVE TASTED

endive
lettuce
lima beans
mushrooms
okra
onions
parsnips
peas
peppers
potatoes
pumpkin

Fruits

apples
apricots
avocados
bananas
blackberries
blueberries
cantaloupe
cherries
coconut

moolrei

cranberries
dates
figs
gooseberries
grapefruit
grapes
honeydew melon
lemons

oranges

AmMm411.4

314

radishes
rutabaga
spinach
string beans
summer squash
sweet potatoes
Swiss Chard
tomatoes
turnips
winter squash

.41.W.Oftift

peaches
pears
pineapple
plums
prunes
raspberries
rhubarb

strawberries
tangerines
watermelon

4.41MMEWM.

4.4.04.1.4

Note: Children can check in one color the foods they have already tasted and
add check marks in another color as they try new fruits and vegetables at
home or in the cafeteria.
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DISCOVERING HORSES: HOBBY OR CAREER?

Intermediate

Subject: Social Studies

Piloted hys Ruth Johnson and Inez Haan

INSTRUCTIONAL OBJECTIVES:

-Awareness: - Self, Misc.

35

Given experiences in discovering much about the hobby of horses, the
student will c- mplete a check list, interview people in related occupa-
tions, and will be able to tell how the hobby correlates with various
school subject studies. _.

INPUT:

Procedure:

Class discussion will beessential before the field trip. Various
small groups will prepare questions to ask the guide when they visit
the horse farm. This visit as. a follow -up or culminating activity
to a unit study of horses should be an expellent reinforcement to
the lesson. Establish the relationship of leisure time interest in
horses and how it develops into life-time careers. Visit a horse
farm.

* Guided tour of a horse farm operation.

* Observe the interdependency of job families in the horse business.

* Develop. awareness of-mam different breeds.

* Pzvelop awareness of their special functions.

* Select one to fit-your needs.

Through the discussion and guided tour all of the children-should be made
aware of the numerous kinds of horse care, be aware of the growing

.

popularity of horses in America, have an understanding of the many
economic factors that are involved in raising horses and realize the
responsibility that goes hand in hand with the enjoyment of owning a
horse.

OUTPUT:

SO YOU WANT A HORSE!

* Why do you want a horse?

Pleasure, racing, driving, breeding, show, work, cutting, rodeo

* How would you select one to fit you?
Your age, your size (weight and height), spirited or settled,
how do you want to use the horse.

* Do you know some of the more common breeds in the area?
Arabian, Appaloosa, Paint, Welsh, Quarter Horse, Morgan

'60
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A new demand for horses and horse produots has created new horse hobby
kind of job families.

* Interview various job family members. The interviewers (groups of
two) will prepare reports from information they have acquired.

Realtor; land

Elevator; feed and grain

Farmer; hay

Lumber year employees; barn-hey storage

Veterinarian;

Tack makers and distributors; leather goods, saddle makers, harness
makers

Grooming equipment maktr?s and distributors; brushes, picks, vacuums,
clippers, polishes

Horse trailers' manufacturers and dealers;

Farrier; blacksmith, horse shoes, nails

Worloars; carpenters, electricians, well diggers, plumbers

Farm implements' distributors; tractors, manure spreaders, post augers

Carriage makers; carts, wagons, buggies

Clothing makers or distributors; boots, hats, apparel

Publishers of magazines and books

Clerical workers; registration of breeds

Judges and auctioneers; judge shows, ring stewards, timers, announcers

Printers; hand bills for shows

Rodeo grounds and area workers; rodeo clown (protects the riders)

Horse trainers

* Correlate the study of horses to other subject areas.

Mathematics; grain needed per horse, hay needed per horse (acres needed
for each horse)

Storage barn (size); same perimeter in different shapes, square gives
more storage area than a rectangle.

Fencing; how many posts are needed? (feet between each post)

Tack room; dimensions needed
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OUTPUT: (continued)

Math in drawing; graph paper for drawing a model horse farm, buildingo,
rotating pastures

Language arts; write letters to breeders for information.

Health; diet and care as important as in human beings.

Art; draw a picture of child's favorite horse or rodeo clown.

EVALUATION:

Outcome;

Children will be able to talk about horses and why horse 'rising is not
a good hobby or is a good hobby.
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EMOTIONS ARE AN IMPORTANT FO OS IN OUR LIVES

Intermediate Awareness: Self

Subjects: Physical Education, Music

Piloted by: Mary Williams

INSTRUCTIONAL OBJECTIVES:

Given activities to help children recognize emotions, they will express
understanding by their ability to name situations when specific feelings
were experienced. They will, also, be able to select one feeling and
exPrOss it.verbally or nonverba14.

INPUT:

All children will follow these directions to perform the following
physical activities:

Stand up

Hop on left foot twice

Touch toes

Left hand on right knee

Close eyes, hold nose, shake head

Sit in desk

Stand up--make a fist

Turn around five times

Sit down

Directions should be read at a rapid rate. Children may begin to feel
frustration and some will feel anger.

HAPPINESS Announce to the class that they may take 10 min, recess.

SADNESS Tell the class that their favorite custodian is leaving.

FEAR How would you feel if you woke up and your house was full of
smoke?

Procedure:

All children will participate in a lesson of self awareness such as
this to identify emotions and express emotions. The physical setting
may be one large group, circular in arrangement or several small
group circles. This decision should be made by the teacher and be
based on the personalities of the class.

63
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OUTPUT:

The children will collect magazine pictures of people. The pictures can
be developed into a collage for happy faces, sad faces, angry faces,
and fearful faces. Use the record "Peer Oynt Suite, In the Hall of the
Mountain King." Discuss feelings that children may have felt as the
music changed. Role playshow feelings of happiness, sadness, Lear, anger.

Open ended sentences:

I feel happy when

I feel sad when

I am afraid of

I get angry when

EVALUATION:

Level of performance:

Each child will name a situation when he felt happiness, sadness,
anger, and fear.

Each child will choose one feeling and express it verbally or non-
verbally.

4;4
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INDIVIDUALS & GROUPS

Intermediate

Subjects: Social Studies, Reading

REFERENCES:

Awareness: Self

"Individuals and Groups", pg. 119-137, Teacher% Guide Social Science
Laboratory Units and Resource books, Ronald Lippitt, Robert Fox
Lucille Schaible, Science Research Asso., 259 E. Eric St. Chicago,
Ill. 60611.'

INSTRUCTIONAL OBJECTIVE:

Given a child's lack of understanding of how he fits intoecial
groups as an individual, lessons will clari4his Understanding.
Concepts learned will 'be demonstrated by stadintbils content of
cassette tapes with the subject being, "Group membership."

INPUT:

The materials sequeno of recommended lessons are as follows:

* When do you like to be alone?

* What is a group?

* Hew does leadership affect group members?

* What roles do group members play?

* What did we learn?

Procedure:

The children will show an interest if reading or listening to
reading has been done in such a way that understanding of the material
is su-nessful.

OUTPUT:

Student cassettes will be made containing answers to the Input questions
regarding group membership.

EVALUATION:

Outcome:

Children will be able to participate in the small group work in
"What did we learn?" This will reveal thb understandings gained
from the unite.
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NEWSPAPER UNIT

Intermediate Awareness: Self

Subjects: Language Arts, Social Studies, Art, Math

Piloted by: Sybel Schafer, Martha Johnson, Betty Erickson, Eva Markve

REFMQVIE":-

I Mork on a Newspaper--Lent
Come To Work with Us In a Newspaper
The Genie and the Work

Let's Visit the Newspaper--Pope & Emmons, Taylor Publ. Co. Dallas,
Texas

Film--"Communieation in the Modern World"

INSTRUCTIONAL OBJECTIVE:

Given the study of a newspaper's structure, children will demonstrate
cooperative action by organizing, writing, and publishing a newspaper
of their own.

INPUT:

* Have several newspapers available for children to examine and discuss.

* Work in groups and attempt to list the job families and clusters.
Reporters, editor, linotype operator, proof reader, newsboy, etc..

* Field trip to local newspaper. The teacher through guidance will
make sure each child has a part in each of the activities that
will build his self esteem.

OUTPUT:

* Children-will observe the different sections and choose the one
they like best to report on.

* Newsboys tell their experiences, and others consult their parents
to find out if they have something to contribute to the class.

* Children, through group work, will plan and publish their own
newspaper.

EVALUATION:

Outcomes:

Each child should be atie to choose hiS main interest and develop
it to the-best of his ability. Creativity in the form of cartoons,
photography, stories, illustrations, etc., are needed to publish
the original newspaper. Feature one or more of the newspaper workers
in each paper, and/or;

For special evaluation purposes have each child compose an essay.
"Would you like to work in a newspaper office? 1iy, or why not?"
and/or;

t)
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EVALUATION: (continued)

The student should be able to select three job family members of
the newspaper and tell what each of these persons might have as
an interest.



NEWSPAPER JOB FAMILY

COMMUNICATIVE ARTS CLUSTER



JOB FAMILY--NERSPAPER

Publisher-Editor Supervise

All Departments
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JOB FAMILY--NEWSPAPER

Publisher-Editor Supervise

All Departments
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JOB FAMILY -- NEWSPAPER

71
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JOB FAMILY -- NEWSPAPER

MANAGER

CLERKS
CIRCULATION

DEPARTMENT

EWSPAPER
CARRI6M

ART
TIME

IN MAIL
ROOM

i)
EMPLOPT9

Publisher-Editor Supervise

All Departments
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Publisher-Editor

Supervise An Departments
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JOB FAMILY--NEWSPAPER

(FOREMAN

PRESS CAMERA & PLATE
ROOMS

OPERATORS

Publisher-Editor Supervise

All Departments

Ilk 75
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JOB FAMILYNEWSPAPER

OTHER

BOOKKEEPER

Publisher-Editor Supervise

All Departments
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UNIT PLAN TO TEACH DIGNI1Y OF THE TOTAL PERS3N

Intermediate Awareness: Self

Subjects: Language Arts

Piloted by: Sister Marcella Klein

INSTRUCIONAL OBJECTIVE:

Given a unit plan to teach dignity of the total parson, students
will tell something contributive aboLf Bach age group.

INPUT:

Consult the unit for teacLer's work.

OUTPUT:

Consult the unit for actiiities.

EVALUATION:

Outcomes:

Children will be at-4 to tell:

* the different a pa groups in liio

* something whict'l is socially contributivo frcm each. group

0'I I
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UNIT PLAN TO TEACH DIGNITY OF THE TOTAL PERSON THROUGH
CAREER EDUCATION

Intermediate

INTRODUCTION

In each living organism there is the gradual development of the speqies
from infancy to maturity to the gradual decline of the species. Of all

living creatures, the human organism has characteristics and qualities

which are unique. It is the marvel of man that 1 recall he can bring

all of his personal history up to a present mbment, and to some extent

change or manipulate his future.

It is important that the person recognize the acing process as an integxcl

part of development. If the aging process is accepted as natural and if
it is recognized that there are losses (sight, physical strength, etc.)

yet there are gains in wisdom and experience, it will be easier to view

the declining years with serenity and courage.

In Japan the prestige status of the elderly is traditional, even today.

This is not true of the attitude toward the aged in the Western world.

Our society is youth oriented and seems to have a cultaral irreverence

for age. Thera are multiple causes for this concept which has brought

mn:h suffering to many of our elder citizens.

The problems of old age will not be solved easily, but a change of con-

cept toward aging and toward life can make a difference in the years

ahead. Sources of difficulties in the later years include economic in-

security, declining health and strength, loss of independence, loss of

social status and friends, forced retirement, and psychological entities

such as attitudes, self-image and flexibility. How the person responds

to the inevitable changes depends largely on the habitual responses

acquired through a life-time.

The place of education in helping form attitudes toward life nnunot be

underestimated. Young people do not need to be couviuood that that' should

be prepared to earn their livelihood, but education for all of the Jire

cycle from birth to death is forgotten in many cases. If improvement .11i

attitude toward the elderly is to come about it will require educraim f-

the total life span and for the total person.

Education can make a difference by giving: 1) a positive attitude toward

learning and continuous self-renewal; 2) a philosophy toward life with a

history of deeds that give meaning to life; 3) a pattern of good adjust-

ments and responses to difficulties at any age; 4) exposure to a wide

variety of interests in work and hobbies and 5) the attitude of self-

acceptance during all of the life span. Since man is a being capable of

directing his own destiny and being responsible for that destiny, it is

important that during the formative or educational years he be prepared

to assume this responsibility.

Victor Frank tells of an amputee who grasped the fart that the meaning of

life did not consist in walking and said,"human life is not so poor a thing

that the loss of a limb would make it meaningless." So too, should we

not teach our youth that human life is not so poor a thing that the loss

of one job, or declining years, or physical disability would make it mean-

ingless. 7S
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MAJOR OBJECTIVES: Instruction in the following nine activities will show
that education oan prepare persons for the total life span of development.
',The specific objective of each lesson is given.)

* Concept: The development of the human person continues from birth to
ceath.

0%,-Jective: Each group of three children will make a time-line.

* Concept: Persons of all ages have abilities and can contribute goods
or services to society.

Objective: Each child will find magazine pictures of persons of three
different ages and write a label telling what each can contribute.

* Concept: Different types of jobs and work are available within the
agrimlture-oonservation job cluster.

Objective: Each group of three will illustrate a type of career within
the above cluster.

* Joncept: Various skills are sometimes needed in one occupation.
Objective: Through visit to farm (or film presentation) each child
will list four or more things a farm worker must know how. to do well.

* Concept; Jobs are related and skills from one occupation can be used
in another related type of work.

Objective: Each group of three will draw a favorite job cluster.

* Concept: Attitudes affect success in a career.
Objective; Each child encouraged to prepare a question for a resource
perscn (farmer.)

. .c

* Concept: Worthy use of leisure time is vital to mental health and
happiness in a career.

Objective: Each child will list three hobbies in which they might be
interested.

* Concept: An older person might want to change from one type of work to
another.

Objective: Each group of five will role play and tell why they might
want to Mange jobs.

* Concept: 'Attitudes affect our outlook on life.
Objective: Each child will draw stick men from two different views-

ona telling the courager"s response to a situation and the other
tolling a poor response

79



14

DESIGN TO TEACH CONCEPT # 1 OF UNIT PLAN

Intermsdiate Awareness: Self

Subjects: Science, Social Studies, Language Arts

INSTRUCTIONAL OBJECTIVE:,

Given the study of a unit plan to teach dignity of the total person
through Career Education, the student will demonstrate undereanding
through pantomiming the continuum of a lifeline.

INPUT:

Through large and small group work, the teacher will assist children
in developing the concept that all living organisms have a life cycle
and a life style. That man is unique in developing a variety of life
styles is another important concept for students to know. Children
will be able to tell what a life style is, and what a life cycle is
upon conclusion of the study.

* Name living organisms. Do they have a life cycle?

* Discuss man as a person. How is man different from other creatures.

* What makes man unique? Why is this important?

* Does the ability to love and serve others ever decline?

* Does the ability to learn and have new experiences decline?

The concept that children have changing needs at different stages in
life is important.

* Needs of youth and growing persons.

* Needs of mature people with a growing family.

* Needs of persons after family has grown and left home.

* Duties of society toward each of these groups.

Procedure:

All children will be encouraged to participate and give ideas. If
an idea is inconsistent with a concept, the teacher will ask for the
opinion of others in the group or will rephrase the question to lead
to the desired response. Setting will be semi-circles. First, the
entire group, than smaller groups which reports findings to the large
group.

OUTPUT:

All children will participate in the following activity.

* On length of paper provided, each group will draw a life-line. The
years will be marked off in decato
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OUTPUT: (continued)

* The life-line can be filled in with all7 of the concepts the children
may wish to include. This may be drawing, finding pictures from
magazines, little sentences by each decade, cartoon illustrations, etc.

EVALUATION:

Outcome:

Each child will be expected to contribute. Assistance will be given
as needed and each drawing will be expected to be accurate as to
decades and neatly drawn.

Students should then .be able to pantomime the lifeline continuum*.
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DESIGN TO TEACH CONCEPT 2 OF UNIT PLAN

Intermediate Awareness: Career

Subjects: Social Studies, Language Arts

INSTRUCTIONAL OBJECTIVE:

Given the concept that individuals are qualified to perform in various
ways at all different age levels, children will be expected to be able
to classify occupations which oontribute to goods and those Oath
contribute to services at the various age leVels. They will be able
to list a minimum of three rewards which come from work.

INPUT:

Children will contribute to the small group t: which they axe assidned
and then report to the large group as to jobs which are those requiring
goods, and jobs which are those which require services. They will,
also, decide various rewards and satisfactions which come at different
times in their lives. The teacher will assist groups as needed in
finding answers to the two groups of questions.

* All ages have abilities and can contribute goods or services. Discuss
and list:

Jobs that young people can do.

Jobs that persons between 25 and 65 can do.

Jobs that older persons can do.

Differences in abilities exist among different ages. Show special
skills of the young, middle years, and Vie older workers.

* Individuals work for various rewards and satisfactions at different
times in their lives.

Why do people work?

Need for companionship and social status.

Economic needs and source of income.

Self-development and satisfaction in a jeb well done.

Interesting activities-- people sometimes like to go to work.

People like to be of service to others.

Procedure:

All ideas will be acceptable and no one will be made to feel either
superior or neglected. Volunteers will be encouraged.

Each child will be responsible for mounking and labeling a minimum
of three pictures.
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OUTPUT:

Children will participate in the following activities:

* Find magazine pictures of persons of three different age groups.
(More if desired.) Paste them on large newsprint.

* Print neatly on colored paper. Make label telling what each
person might be able to contribute to society according to the
age of the person.

EVALUATION:

Outcome:

Children in small groups will be able to classify goods and services
which can be provided at various age levels. They will be able to
list a minimum of three rewards which come from work. Performance
should be limited in expectation by the abilities of the various
students participating:

83
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ACHIEVING 3UCC&ss IN THE -.ARLO OF JOBS

Intermediate Awareness: Self, Employability

Subjects: Language Arts, Social Studies

Piloted by: Vera Sunne

REFERENCES:

Filmstrip and tape, "Achieving Success in the World of Jobs."

INSTRUCTIONAL OBJMTIVES:

Given the filmstrip and tape, "Achieving Success in the World of Jobs"
the student will:

* show how people with learning liabilities are able to achieve success
in the world of

* re-emphasize the imports a of study habits and work attitudes, by role
playing and discussion.

INPUT:

Teacher will introduce and arouse interest in the filmstrip. Following
the showing of the filmstrip the teacher will encourage students to
examine their own -otential for success.

Procedure:

Large group presentation-informal discussion-or small discussion groups
following presentation. Role playing various situations may follow
discussion. All pupils should gain a better understanding of their
own potentials.

OUTPUT:

* Pupils view the film and listen to the tape.

* Pupils take part in lar oup or small group discussions.

* Panel discussions-r5llowing film.

* Original play showing change in attitude.

* Research about people who were thought to have learning disabilities,
but succeeded. (Einstein, Edison, etc.).

EVALUATION:

Outcome:

Children will be able to tell how one person with a learning
liability achieved in his job.

They should be able to tell why good study habits are important.
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DIARIES AND FEELINGS

Intermediate Awareness: Self

Subject: Language Arts

REFERENCES:

"Invitations to Speaking and Writing Creatively" Unit 21, pg. 81-84
"Dig That Diary" pg. guide, Myers & Torrance, Ginn, Boston, Mass.

InTRUCTIONAL OBJECTIVES:

Given the sixth grade child who needs to find a healthy outlet for
pent-up feelings, the students will imagine themselves in real-life
situations through the writing of diaries.

INPUT:

The pupils will read pg. 81. It prepares one to use his imagination.
The children will be advised to follow the diary order in the workbook.
They may share or not share as they wish.

Procedure:

Any trial is acceptable. Teacher should be non-judgmental as to
material written. No teacher pressure should accompany this assign-
ment. Students may accept or reject it, as desired.

OUTPUT:

Children will follow diary order, answer questions in booklet, and com-
plete pg. 83-84.

EVALUATION:

Outcome:

Pupils will demomtrate an alertness to fresh ideas which they could
examine and refine. They will demonstrate this alertness by writing
diaries of their 01111.
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Intermediate

Subject: Language Arts

INSTRUCTIONAL OBJECTIVE:

INTEREST SURVEY-BECOMING

Awareness: Self

60

Given an interest survey on becoming, the children will demonstrate
self-knowledge through careful completion of the Interest Survey blanks.

INPUT:

Procedure:

The teacher will give introductory remarks about self actualisation
and what it means to be a person of individual abilities.

The teacher assists those students who find reading the survey difficult
by letting them listen with earphones to the wording on a pre-recorded
tape.

OUTPUT:

Complete tha survey.

EVALUATION:

Outcome:

Considerable self knowledge will be gained by individual students
through the thinking through and completion of the Interest Survey.
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INTEREST SURVEY -- BECOMING

Since you are in the upper grades of your elementary school, you are fast

BECOMING a person in your own right. You have probably already been 1POking

at people as they work in their various careers and wondering about their

work and the positions which they hold.

EXERCISE I

Will you please list for us, on a separate sheet of paper, all of the vo-

cations or occupations about which you are familiar? We will give you about

15 minutes to do this. When we call "time", please stop and return to this

sheet of paper to complete Exercise 2.

EXERCISE II

My father's work is

My mother's work is

ky guardian's work is

The parson I most admire works as a

0
%O.

2-1 At home, I like to

AN1

At home, ' do not like to

At school) I liko to

111111111 011111M

1110



At school, I do not like to
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On the playground, I like to

On the playground, I do not like to

EX:ELISE III

Please check YES or NO if you have received any information about careers

from any person you know: Yes No .

If you have checked yes, do this last multiple choice question by answering

with a check mark beside the correct response.

I have received the most information about occupations from:

a. I t parents b. My teachers N Mk friends

d. My neighbors e. Someone else

If you have marked someone else, how are they important in your life?

EXERCISE IV

Now, for your own amusement and amazement, write a paragraph about what

you would like to be when you get out of school. Try to include in the

paraglaph why you would like to be this type working person.
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LIVING WITH VALUES

Intermediate Awareness: Self, Employability

Subject: Social Stud....e:

Piloted by: Nancy Heidinger

REFERENCES:

Living With Others -- Citizenship, record, Wilson Corp. S. Holland Ill.
Side 6, Band 2

INSTRUCTIONAL OBJECTIVE:

Given an exposure to a time when relationships with family or friends
may be strained, the children should be able to list attitudes and
goals which help to make a career successful.

INPUT:

Discuss various types of initiation into clubs or organizations. Name
some of the troubles of shop owners in a community. Discuss the Golden
Rule "Do unto others..."

Procedure:

Large groups listen to recording. Discuss reasons why Cathy and
Carolyn would rather not join the club. Child needs to realize the
importance of following socially acceptable values to succeed in
the World of Work.

OUTPUT:

Pupils can discuss and list attitudes and goals which are socially
acceptable and why these are necessary to be successful in a chosen
career. Pupils can list reasons why a person may lose his job because
of an act which is socially unacceptable. Children may list information
which may be found on a personal employment file and role play a situation
where a job-seeker discovers the shopswner has a record in his employ-
ment which may be undesirable.

EVALUATION:

Level of performance:

Children will be able to list attitudes and goals which help to make
careers successful. They will be able to tall what is meant by a
responsible worker.

-81A-
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PERSONALITY D-772-0F2NT

Awareness: 3elf

0, 0

_ffr:m be - six different ti mes

F.: cyclopedia Brittanica Filmstrips

One F-len2

INSTFMTC-1, CDJ7OTTVES:

Li:L.7-n six filmstrlps or "Developing Your Personality," students will
show 1:-.:1-raed::, of the subject through orthwbile contributions to class
discue7lons,

EFIJT:

Strients are helpo-1 to see how to handle and live with interpersonal
relationship situations. Discussions. surrounded the lives of make-
believe people on filmstrips. The physical setting of the room operates
most effectively with students sitting in a circle or semi-circle.
This is really a group counseling-type exrdrience. This enables students
to look at a third person. (It can happen to others -- idea), before it
is necessary to look at themselves. It is easier to draw conclusions_
about others, than it is to look careful4 at oneself, however, the,
one process logically follows the other,

EVALUATION:

Level of performance:

If children dedonstrate an interest in group discussion after the
filmstrip has been shown, the level of performance is satisfactory.

Group discussion with many children participating is to be sought.

Hit!: nnd much give and take in voluntary discussion is
the oreor of the day, and will indicate a good level of performance.

if
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Intermediate

Subjects: Reading, Language Arts

REFERENCES:

PERCEPTIONS

Awareness: Self

Multi-text approach
"Invitations to Speaking and Writing Creatively." Myers & Torrance
Ginn, Boston 1965

"Have You Noticed?" Unit 19, pg. 72, guide, pg. 47

INSTRUCTIONAL OBJECTIVES:

Given the need to increase perceptiveness through senses in order that
one can understand the use of his own ears, eyes, nose; etc. children
should read, "Have You Noticed?" and be able to demonstrate skilled data
collection gained through' use of the senses. They should be able to
perform the experiment on p. 49.

This is an exercise designed to assist children in attention concentra-
tion on facts that are often ignored. (Facts which are available to ear
senses, exist, but we have a tendency to ignore them.)

Procedure:

A need to develop powers of observations becomes increasingly more
evident as the student moves through the written assignment. He
is involved in'reliving sense reactions. Ability to discard
theories where supportive evidence is lacking. This ability to
disdai4d theories should be noted.. See'experiment, pg. 49.

OUTPUT:

The student genuinely attempts to consider the full import of the
questions and complete the sentence.

EVALUATION:

Level of Performance:

A change should take.place in the wavy students approach problems
objectively, withholding judgment until sufficient evidence is
obtained. They should demonstrate alertness to changes in people
and natural Phenomena. Skill in organizing data should improve.
valuation, as well as data collection, should be more skillful.
Each child should be able to tell about anyone of these attributes.



Upper Intermediate

SENSE EXPERIENCES

Awareness: Self
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Subjects: Reading, Language Arts, (Beginning writers and dramatists need
sensitivity experiences.)

REFERENCES:

Invitations to Speaking and Writing Creatively, R.E. NVers, E. Paul
Torranoe, Qinn, and Cr., Xerox Co., pg. 18 Unit 7, Teachers guides,
pg. 25 Students

INSTRIKITIONAL OBJECTIVES:

Given sense experience in an exercise called, "What's the Punch Line?"
students will be able to identify different sense experiences by name.

INPUT:

Students are asked to view the objects in the picture as people. Note
that the objects share some characteristic or symbolize some quality or
process.

Students should be urged tn: listen for humor, flattery, sarcasm,
sympathy, intolerance, insincerity, tenderness, in words of people in
conversations. This exercise involves human understanding-- therefore,
a subjective process. It will probably point out the immediate awareness
of students. It will,.

, also, reveal students who are lacking in sensi-
tivity to others.

OUTPUT:

Listen to conversations hearing and interpreting what people say. Write
a punch line appropriate for two groups represented below--see page 25.

EVALUATION:

Outcomes:

There is nothing mandatory about this assignment.

* Some students may be.inspired to role play a situation.

* some students macs have "a germ of an idea for a brief dramatic
.

sketch"

* others, may be inspired to express themselves through poems and
essays
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